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1. INTRODUCTION

Moral education is not merely a vehicle for transferring knowledge and skills, but also a critical
foundation for shaping students’ character so that they internalize strong moral values in both personal and
social spheres [1], [2], [3]. At the primary school level, moral values such as honesty, responsibility, empathy,
and respect serve as essential pillars in the developmental process of children [4], [5], [6], [7], [8]. This stage
marks the early formation of identity, where every experience significantly influences a child’s way of thinking,
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behaving, and interacting in the future [9]. Therefore, moral education must be integrally embedded in the daily
educational practices of primary schools [10].

Nevertheless, field observations reveal that moral crises remain a serious challenge within school
environments. Incidents such as peer bullying, inappropriate language, lack of responsibility in completing
tasks, and social indifference are still commonly observed among elementary students [11], [12], [13]. Many
of these students come from unstable family structures, face complex social dynamics, and receive limited
parental attention, all of which negatively affect their moral and behavioral development [ 14]. In response to
these conditions, schools as formal educational institutions are required not only to teach values cognitively
but also to create a conducive environment for the internalization of moral values through authentic experiences
[15], [16], [17], [18].

Various efforts have been undertaken to strengthen character education, one of which is through a
habituation-based approach [19], [20], [21], [22]. This approach emphasizes the importance of positive
behavioral repetition within school routines, so that moral conduct becomes habitual [23]. Habituation
programs are considered more effective due to their consistent implementation, their emotional impact on
students, and their ability to strengthen the emotional bonds between teachers and students [24], [25], [26],
[27]. Although this approach has been widely promoted in national education policies and curricula, limited
studies have documented the contextual implementation of such programs in primary schools, particularly in
socially complex areas.

A review of existing literature indicates that most studies on moral education in primary schools have
focused on subject-based value integration or moral content embedded within academic curricula [28], [29],
[30]. In contrast, the implementation of habit-based programs as a moral education strategy has received little
in-depth exploration, especially in the form of case studies that consider local dynamics, student backgrounds,
and teacher creativity in designing relevant moral programs. In fact, a deeper understanding of real-world
practices is crucial for constructing adaptive, applicable, and context-sensitive models of moral education.

This study seeks to address this gap. To date, few scientific documents provide a detailed account of
how primary schools systematically develop and implement moral habituation programs and assess their
impacts on student behavior—particularly in vulnerable social settings. Schools located in socially challenging
environments, in fact, serve as vital arenas to test the effectiveness of experiential and habit-based moral
education approaches.

This research focuses on SDN 7 Ampenan, a public primary school located in a community with
complex social characteristics. Many students at this school come from non-nuclear families—being raised by
grandparents, aunts, or single parents—resulting in various behavioral and moral development challenges.
Interestingly, the school has initiated several habituation programs aimed at instilling moral values through
simple yet consistent daily activities, such as the Affectionate Line-Up (Berbaris Kasih Sayang), the Spiritual
Morning Ceremony, and the Character-Based Literacy Program. These three programs are designed to foster
a positive emotional climate, increase spiritual awareness, and build lasting positive habits.

The urgency of this research lies in the need to understand how habit-based approaches can serve as
viable solutions for developing students’ moral character at the primary level. By documenting the practical
application of such programs at SDN 7 Ampenan, this study aims to offer fresh insights into the development
of moral education that is not only normative but also practical and responsive to students' social contexts.
Furthermore, this research contributes to strengthening character education policies by offering a best-practice
model from the field that can be replicated or adapted in other school settings.

The objective of this study is to describe and analyze the implementation of a habit-based moral
education program at SDN 7 Ampenan. The main focus includes identifying the types of programs
implemented, the strategies used in their execution, and the resulting impacts on students’ behavior and moral
development. Using a qualitative case study approach, this research aims to explore the meanings, values, and
experiences embedded in the context-specific practices of moral education as carried out by both teachers and
students.

2. RESEARCH METHOD

This study employed a qualitative approach with a case study design. This approach was chosen
because it allows the researcher to explore in depth the phenomenon of implementing a habit-based moral
education program within a specific and authentic primary school context. The case study focused on SDN 7
Ampenan, a public elementary school situated in a socially complex environment, where various moral
habituation programs have been implemented and are deemed worthy of scholarly investigation.

The research subject was a sixth-grade teacher who was actively involved in the planning and
execution of the moral education programs at the school. This informant was selected purposively due to their
possession of relevant and in-depth knowledge concerning the program’s implementation. Data collection
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techniques included semi-structured in-depth interviews aimed at eliciting the teacher’s views, experiences,
and reflections regarding the program's impact on students. In addition, non-participant observation and
document analysis of school programs were conducted to enhance data validity through triangulation.

The collected data were analyzed using thematic analysis, involving the identification, categorization,
and interpretation of key themes emerging from the informant's narratives and supporting documentation. The
analysis process was inductive and iterative, beginning with interview transcription, data coding, and
concluding with the formulation of conclusions. Data validity was maintained through source triangulation and
member checking to ensure the accuracy of the information presented.

Through this method, the study aims to provide a comprehensive understanding of how habituation
programs are implemented, the strategies employed by teachers, and the tangible effects on students’ moral
behavior within a socially challenging context.

3.  RESULTS AND DISCUSSION

3.1. Results

Based on in-depth interviews with the sixth-grade teacher at SDN 7 Ampenan, as well as document
analysis and direct observation of the school environment, it was found that the school has developed and
consistently implemented three core programs as part of its strategy for cultivating students’ moral character.
These programs are Berbaris Kasih Sayang (Affectionate Morning Line-up), the Spiritual Morning Ceremony,
and the Literaksi Program. Each program features a distinctive form of implementation, emphasizing
habituation, emotional engagement, and strong moral values.

3.1.1. Berbaris Kasih Sayang (Affectionate Morning Line-up)

The Berbaris Kasih Sayang program is a daily routine conducted each morning before students enter
their classrooms. During this activity, male students greet their teachers with a handshake, while female
students embrace their female teachers affectionately. Although simple in execution, this routine serves as a
symbolic expression of acceptance, emotional closeness, and warm teacher-student relationships. The program
fosters a friendly and welcoming atmosphere and creates a sense of emotional safety and belonging—
particularly for students from non-nuclear or emotionally unsupported family backgrounds.
The teacher reported that the impact of this program is particularly noticeable in enhancing students’ self-
confidence. Previously withdrawn and insecure students have become more open and active in class
discussions. Additionally, the practice contributes to increased motivation to learn, as students feel recognized
and personally valued by their teachers. It also serves as a platform for cultivating empathy and kindness, as
reflected in students’ increasing respect and care for one another in the classroom setting

3.1.2. Spiritual Morning Ceremony

The second program is the Spiritual Morning Ceremony, conducted daily before academic lessons
begin. Students line up by class, followed by collective recitations of prayers, Qur’anic verses (tilawah), and
morning advice delivered by teachers or the principal. The messages usually emphasize values such as honesty,
discipline, motivation to learn, and respect for parents and teachers.
The primary goal of this routine is to create a positive spiritual atmosphere and instill moral values in a
collective manner. This activity helps students start their school day with a calm, focused, and meaningful
mindset. From the teacher’s perspective, it significantly improves student discipline and heightens their
spiritual awareness in everyday life. Student involvement in the ceremony also fosters a sense of solidarity and
mutual care, particularly as they remind one another to participate with attentiveness and reverence.

3.1.3. Literaksi Program

Another flagship initiative is the Literaksi Program, a literacy-based activity integrated with
classroom instruction and designed to reinforce moral and ethical values. This program is held twice a week,
on Tuesdays and Thursdays, and covers four core components: memorization of daily prayer recitations,
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multiplication tables, storytelling in both Bahasa Indonesia and the Sasak language, and murojaah (review of
previous memorized content).

The uniqueness of this program lies in its fusion of academic literacy, local culture, and religious
values. For instance, storytelling in the Sasak language not only enhances language and communication skills
but also exposes students to noble values embedded in their cultural heritage. Meanwhile, prayer memorization
and murojaah serve as tools for spiritual development aligned with Islamic character education.

Figure 2. Literaksi Program in the class

The positive impact of the Literaksi Program is evident in notable behavioral improvements among
students. Previously, many students frequently used inappropriate language, mocked peers, or engaged in
verbal bullying. However, following consistent implementation of the program, the teacher observed a
significant decline in such behaviors. Students now speak more politely, show greater respect toward teachers,
and demonstrate mutual appreciation among classmates. This indicates that the Literaksi Program not only
enhances academic competencies but also meaningfully strengthens students’ manners and moral conduct
through repeated, value-driven habituation.

3.1.4. Ice-Breaking Activities and Positive Affirmations

In addition to institutionally implemented programs, the sixth-grade teacher at SDN 7 Ampenan also
applies a variety of classroom strategies that directly support the moral development of students. These
strategies serve as a form of moral value internalization through personal, consistent, and integrated approaches
within students’ daily learning routines. Some of the most notable strategies include ice-breaking activities,
positive affirmations, post-Qur’an reading reflection, daily moral tasks, and educational conflict resolution.

At the beginning and end of each lesson, the teacher consistently initiates and concludes the session
with light yet engaging ice-breaking activities. These include motivational chants, small cooperative games, or
humorous questions that involve all students. The primary goal is to create a relaxed atmosphere, establish a
positive learning climate, and minimize students’ anxiety. This strategy has proven effective in enhancing
student engagement and fostering enthusiasm for learning.

Following the ice-breaking activity, the teacher delivers positive affirmations to the students. These
affirmations are not limited to students who achieve academically, but are also given to those who display good
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character—such as helping peers, showing honesty, or demonstrating respect. Praise like “I’m proud of you
for helping your friend today” or “That was a noble act” gradually cultivates students’ intrinsic motivation to
continue behaving positively. This also reinforces their moral identity as individuals valued for their character
rather than solely for academic performance

3.1.5. Post-Qur’an Reading Reflection

Each learning session begins with a collective recitation of five verses from the Qur’an. After the
reading, the teacher invites students to reflect on how they feel, asking reflective questions such as “How do
you feel after reading?” or “What good values did you think about after reading this verse?” This practice
becomes a simple yet meaningful introspective exercise. The activity aims to develop spiritual awareness and
relate the experience of reading sacred texts to everyday values such as honesty, patience, and compassion.

This reflection also helps students understand that moral values originate from religious teachings and
can be practiced in daily behavior. The teacher encourages students to express their feelings openly, thereby
fostering a communication space grounded in honesty and mutual respect. As a result, learning extends beyond
the cognitive domain to touch students’ affective and spiritual dimensions.

3.1.6. Daily Moral Tasks and Educational Conflict Resolution

The teacher assigns daily moral tasks that are both reflective and practical. For instance, students are
asked to write down one good deed they performed that day. Though simple, these tasks are oriented toward
habituation. Students learn to recognize and reflect on acts of kindness in real-life contexts—such as helping
their parents, refraining from speaking rudely, or disposing of trash properly. Each day, a few students are
given the opportunity to share their reflections with the class, fostering a climate of inspiration and shared
learning.

In resolving conflicts or issues in the classroom, the teacher applies an educational rather than punitive
approach. For example, when disputes occur between students, the teacher does not immediately impose
sanctions. Instead, the teacher facilitates open dialogue, asks students to articulate their feelings, and
emphasizes the importance of empathy and accountability. Through this approach, students learn to resolve
issues maturely, recognize the moral consequences of their actions, and develop positive social skills.
These strategies exemplify the teacher’s active role as a moral guide—one who not only teaches but also
educates with empathy and integrity. Simple yet consistent activities carried out in the classroom serve as
crucial bridges for the holistic and sustainable formation of students’ moral character.

3.2. Discussion

Moral education is a fundamental pillar in nurturing a younger generation that is not only intellectually
capable but also emotionally and socially mature [31], [32]. This study reveals that the habituation-based
approach implemented at SDN 7 Ampenan has proven to be an effective strategy for instilling moral values in
students. The three core programs—Affectionate Morning Line-Up, Spiritual Morning Ceremony, and the
Literaksi Program—along with classroom-based teacher strategies, represent a contextual model of moral
education that touches the emotional dimension of students and is applied consistently. This discussion
evaluates the effectiveness of this approach, links it to character education and humanistic learning theories,
and highlights the central role of teacher—student emotional relationships.

3.2.1. The Effectiveness of Habituation-Based Moral Education

The habituation approach is supported by strong psychological and pedagogical foundations [19],
[33], [34]. According to behaviorist theory, habituation reinforces specific behaviors through repetition and
positive reinforcement [35]. When students regularly engage in activities that embed values—such as
affectionate greetings, collective prayers, and reflections on good deeds—those values gradually become part
of their personal identity.

The Affectionate Morning Line-Up exemplifies how a simple routine can create a warm and safe
emotional climate. For students from non-nuclear families, this activity offers the sense of acceptance and
appreciation they may lack at home. Increased confidence, improved classroom participation, and stronger
motivation to learn are evidence of how consistent daily practices can significantly influence students’ moral
and social development [4].

Likewise, the Spiritual Morning Ceremony and the Literaksi Program provide daily structure that
embeds moral and spiritual values in a collective setting. These shared activities foster a sense of community
and encourage students to align their behavior with the positive norms established together [36], [37], [38].
The success of these programs lies in their consistency and the active role of teachers in facilitating meaning-
making through each activity.

The effectiveness of this approach is also supported by qualitative data showing actual behavioral
changes in students. Prior to structured implementation, teachers reported that students often used harsh
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language, mocked others, and even engaged in verbal bullying. After consistent program execution, significant
improvements emerged: students became more polite, empathetic, and respectful. This illustrates that the
habituation approach is not merely normative but also shapes tangible behaviors and fosters internalized moral
values.

3.2.2. Connection to Character Education and Humanistic Learning Theories

The programs implemented at SDN 7 Ampenan align closely with key principles of character
education, which emphasize three domains: knowing the good (moral knowledge), feeling the good (moral
emotion), and doing the good (moral behavior) [39], [40]. These programs not only teach values verbally but
also create space for students to experience and practice them meaningfully in daily interactions.
In the Literaksi Program, for example, the memorization of prayers and storytelling in local language enriches
students’ knowledge of religious and cultural values while encouraging emotional engagement and moral
practice in real life. This reflects character-based learning approaches that integrate values into meaningful,
reflective learning contexts [41], [42].

Furthermore, under the habituation approach, teachers act not only as transmitters of content but also
as facilitators of students’ personal growth [43], [44]. Strategies such as positive affirmations, Qur’an
reflection, and daily moral tasks show that teachers are attentive to students’ affective development and guide
them in building self-awareness and responsibility [37].

The student-centered nature of this approach is also evident [45]. Students are encouraged to express
feelings, reflect on actions, and receive positive reinforcement for their good behavior [19]. This represents a
concrete application of humanistic education that prioritizes warm relationships, open dialogue, and
meaningful learning experiences.

3.2.3. Teacher—Student Emotional Bond as the Foundation of Moral Education

One of the key findings in this study is the pivotal role of emotional relationships between teachers
and students in the success of moral education. These bonds are built through daily affective interactions—
warm greetings, meaningful handshakes or hugs, and personal attention from teachers in various classroom
situations. For students from broken homes, such empathetic relationships serve as a vital source of emotional
stability and security [37], [46].

Emotional interactions not only strengthen social attachment but also increase the effectiveness of
value-based learning [47]. When students feel appreciated and heard, they are more receptive to moral guidance
and more likely to comply—not out of fear or pressure, but from internal awareness. This is the essence of
successful moral education: values that emerge from within the student through meaningful relationships [48].

Such warm relationships also foster an inclusive classroom climate where diverse backgrounds are
respected and every student feels a sense of belonging. In these conditions, moral learning occurs naturally,
without heavy-handed instruction. Teachers become role models, influencing students through authentic
actions and allowing them the space to grow morally and socially [49].

3.2.4. Impact on Students from Disadvantaged Family Backgrounds

A notable finding of this study is the significant impact of moral habituation programs on students
from disadvantaged family backgrounds, such as those raised by grandparents, aunts, or from broken homes.
These conditions often result in emotional deprivation, limited moral guidance at home, and instability in daily
life. Such environments can lead to low self-esteem, emotional reactivity, and difficulties in building healthy
relationships [18], [50].

In this context, the school functions as a critical secondary social environment. The Affectionate
Morning Line-Up, for instance, offers students a tangible form of affection they may not receive at home. This
routine is not merely symbolic; it becomes a meaningful expression of acceptance and care from teachers. For
children in dysfunctional families, a morning hug or handshake provides an emotionally powerful experience
that enhances their sense of security and self-worth [51], [52], [53].

Additionally, the Spiritual Morning Ceremony and Literaksi routines provide structure and meaning
in students’ lives. For those lacking routine or spiritual attention at home, these school programs become their
only source of values and moral direction. Through repeated activities like prayer, murojaah, and reflective
tasks, students are encouraged to build a positive moral identity in a consistent and reinforcing way.

Psychologically, this approach fosters self-confidence, emotional stability, and social
connectedness—essentials for students from fragile family contexts. Teachers emerge not just as authority
figures, but as empathetic supporters. This enhances students’ resilience in facing life challenges and increases
their chances of growing into emotionally and socially healthy individuals.
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3.2.5. Implications for Other Schools: The Need for Structured and Personal Approaches

The success of moral habituation programs at SDN 7 Ampenan holds practical implications for other
primary schools, both in socially challenged areas and in more stable environments. These findings affirm that
moral education cannot rely solely on cognitive instruction or value transmission through lectures. What is
needed is a heart-centered approach, consistently applied, and embedded in daily school life.
The first implication is the importance of developing systematic and well-planned moral programs. Activities
like the Affectionate Morning Line-Up, morning ceremonies, and Literaksi are the result of careful planning,
collaborative teacher involvement, and sustained commitment. Other schools can adopt this framework by
adapting moral programs to their students’ specific needs and characteristics. The key lies in consistent
implementation and integration of moral values across school activities—not just within Religious Education
or Civic Studies [54]-[59].

The second implication is the need for a personal approach to moral education. Teachers must act as
moral mentors who not only deliver values but also build healthy emotional relationships with students.
Practices such as giving affirmations, asking about students’ feelings, and resolving conflicts in an educative
manner are applicable in any classroom. These strategies foster trust, empathy, and responsibility without
coercion [60].

Schools should also provide training and support for teachers to better understand the importance of
affective dimensions in education [47], [61]. Teachers need space to design humanistic, experience-based
approaches,  rather  than  being  confined to  technical,  results-oriented  instruction.
Finally, schools must cultivate a living moral culture that permeates all levels—from teachers and
administrative staff to the school principal. When every component of the school community acts in unison
with shared purpose, moral education becomes more impactful and deeply rooted in students’ daily lives.

4. CONCLUSION

This study demonstrates that the implementation of a habituation-based program at SDN 7 Ampenan
has proven effective in instilling moral values among primary school students, particularly those from less
supportive family backgrounds. Programs such as Affectionate Morning Line-Up, Spiritual Morning
Ceremony, and the Literaksi Program not only foster positive daily routines but also create a safe, warm, and
meaningful emotional climate. The teacher’s strategies—including positive affirmations, post-Qur’an reading
reflections, daily moral tasks, and educational approaches to conflict resolution—further reinforce students’
internalization of moral values within a humanistic and affective learning context.
The findings of this study affirm that successful moral education cannot rely solely on instructional content; it
must be consistently enacted through authentic habits that involve emotional connections between teachers and
students. These results suggest that other schools should develop structured, contextualized moral programs
that address the personal and emotional dimensions of learners. In this way, the habituation approach can serve
as an applicable and adaptive solution to the challenges of character education in primary schools, offering a
more meaningful and sustainable impact.

ACKNOWLEDGEMENTS
The authors gratefully acknowledge the support of the Master of Primary Education Program at the
University of Mataram for facilitating this research and encouraging scholarly exploration in moral education.

REFERENCES

[1] P. Pahrurrozi, “Manusia dan Potensi Pendidikannya Perspektif Filsafat Pendidikan Islam,” eL-HIKMAH: Jurnal Kajian dan
Penelitian Pendidikan Islam, vol. 11, no. 2, pp. 83-96, 2017, doi: 10.20414/elhikmah.v11i2.53.

[2] D. Nurviana and M. Husnaini, “EPISTEMOLOGI PENDIDIKAN: PERSPEKTIF BARAT DAN ISLAM,” A¢-Thullab : Jurnal
Mahasiswa Studi Islam, vol. 7, no. 1, pp. 173-197, 2025, doi: 10.20885/tullab.vol7.iss1.art12.

[3] A. Karolina, “REKONSTRUKSI PENDIDIKAN ISLAM BERBASIS PEMBENTUKAN KARAKTER: DARI KONSEP

MENUJU INTERNALISASI NILAI-NILAI AL-QURAN,” JURNAL PENELITIAN, vol. 11, no. 2, 2018, doi:
10.21043/jupe.v11i2.2841.

[4] A. Wulandari and A. Fauzi, “URGENSI PENDIDIKANMORAL DAN KARAKTER DALAMMEMBENTUK
KEPRIBADIAN PESERTA DIDIK,” Edupedia, vol. 6, no. 1, pp. 75-85, 2021.
[5] P. Surya, M. H. Rofiq, and A. Ardianto, “Internalisasi Nilai Karakter Jujur Dalam Proses Pembelajaran Di Kelas VIII Madrasah

Tsanawiyah Unggulan Hikmatul Amanah Pacet Mojokerto,” Munaddhomah: Jurnal Manajemen Pendidikan Islam, vol. 2, no.
1, pp. 31-37, 2021, doi: 10.31538/munaddhomah.v2il.65.

(6] E. Triyani, “APEL PENGUATAN PENDIDIKAN KARAKTER BENTUK PENANAMAN SIKAP TANGGUNG JAWAB
SISWA SD,” Joyful Learning Journal, vol. 9, no. 1, pp. 6-11, 2020, doi: 10.15294/j1j.v9i1.39134.
71 S. R. Ananda, K. A. Hakam, and G. M. Ganeswara, “INTERNALISASI SIKAP HORMAT DAN TANGGUNG JAWAB

MELALUI KISAH HIKMAH SERTA KETELADANAN GURU PADA PEMBELAJARAN DARING DI SEKOLAH
MENENGAH,” Jurnal Pendidikan Karakter, vol. 13, no. 1, pp. 77-86, 2022, doi: 10.21831/jpka.v13i1.46385.

The Implementation of Habit-Based Programs to Strengthen Moral Education ... (Siti Maulidiya Nabila)



22

a ISSN: 3047-8308

(8]

9]
[10]

(1]
[12]

[13]

[14]

[15]

[16]

[17]

[18]
[19]

[20]

[21]

[22]

[23]

[24]

[25]

[26]

[27]

[28]

[29]

[30]

[31]

[32]

[33]

[34]

[33]

A. Anggraini, A. Muktadir, and D. Hambali, “Penerapan Program Literasi Berbasis Cerita Rakyat untuk Menanamkan Perilaku
Empati dan Meningkatkan Hasil Belajar Peserta Didik Kelas IVA SDN 2 Rejang Lebong,” Jurnal Pembelajaran dan
Pengajaran Pendidikan Dasar, vol. 4, no. 2, pp. 82-90, 2021, doi: 10.33369/dikdas.v4i1.16081.

T. Na’imah, Y. Widyasari, and H. Herdian, “Implementasi Sekolah Ramah Anak untuk Membangun Nilai-Nilai Karakter Anak
Usia Dini,” Jurnal Obsesi : Jurnal Pendidikan Anak Usia Dini, vol. 4, no. 2, pp. 747-756, 2020, doi: 10.31004/obsesi.v4i2.283.
F. D. Ixfina and S. N. Rohma, “Dasar-Dasar Pendidikan sebagai Pembentuk Moral dan Intelektual Peserta Didik di Sekolah
Dasar,” J-CEKI: Jurnal Cendekia Ilmiah, 2025, [Online]. Available: http://ulilalbabinstitute.id/index.php/J-
CEKJ/article/view/7065

K. M. A. Sieben-Aduful et al., “Teachers’ responses to racism and racist bullying in Dutch primary schools,” Front Psychol,
vol. 15, p. 1393719, 2025, doi: 10.3389/fpsyg.2024.1393719.

W. A. Setiawan and A. C. Utomo, “Penguatan Profil Pelajar Pancasila dalam Upaya Meminimalisir Bullying di Sekolah Dasar,”
Jurnal Elementaria Edukasia, vol. 7, no. 1, pp. 2367-2380, 2024, doi: 10.31949/jee.v7i1.8405.

M. Saeri, A. Jamaan, Y. Olivia, and A. Fuadi, “Penguatan Toleransi Sosial Sebagai Bentuk Pencegahan Tindak Kekerasan Pada
Siswa SMA Sederajat di Kecamatan Bantan Kabupaten Bengkalis Provinsi Riau,” BATOBO: Jurnal Pengabdian Kepada
Masyarakat, vol. 1, no. 2, pp. 72-81, 2023, doi: 10.31258/batobo.1.2.72-81.

D. Salirawati, “Identifikasi problematika evaluasi pendidikan karakter di sekolah,” Jurnal Sains Dan Edukasi Sains, 2021,
[Online]. Available: https://ejournal.uksw.edu/juses/article/view/4384

H. A. Mugni and S. Hidayat, “PENGEMBANGAN KARAKTER PEDULI LINGKUNGAN DALAM PEMBELAJARAN DI
SD ALAM SUKAHAIJI KABUPATEN CIAMIS,” PEDADIDAKTIKA: Jurnal llmiah Pendidikan Guru Sekolah Dasar, vol.
10, no. 2, pp. 216231, 2023, doi: 10.17509/pedadidaktika.v10i2.62787.

N. N. S. Armini, “Pelaksanaan pendidikan karakter di lingkungan sekolah sebagai upaya membentuk pondasi moral generasi
penerus bangsa,” Metta: Jurnal limu Multidisiplin, 2024, [Online]. Available:
https://jayapanguspress.penerbit.org/index.php/metta/article/view/3005

D. Sutisna, A. P. Anar, D. Indraswati, N. Nursaptini, and A. Widodo, “Strategi Penguatan Moral Siswa di Sekolah (Study
Deskriptif Tentang Penguatan Nilai Moral Siswa Melalui Program Sekolah di SDN 4 Cakranegara Mataram),” AR-RIAYAH:
Jurnal Pendidikan Dasar, vol. 4, no. 2, pp. 173188, 2020, doi: 10.29240/jpd.v4i2.1945.

A. Prihatmojo and B. Badawi, “Pendidikan karakter di sekolah dasar mencegah degradasi moral di era 4.0,” DWIJA
CENDEKIA: Jurnal Riset ..., 2020, [Online]. Available: https://jurnal.uns.ac.id/jdc/article/view/41129

R. Nurbaiti, S. Alwy, and Taulabi, “Pembentukan Karakter Religius Siswa Melalui Pembiasaan Aktivitas Keagamaan,” eL
Bidayah: Journal of Islamic Elementary Education, vol. 2, no. 1, pp. 55-66, 2020, doi: 10.33367/jiee.v2i1.995.

windri maryana, C. Huda, D. Nuvitalia, and A. S. Suwarto, “IMPLEMENTASI PROFIL PELAJAR PANCASILA PADA
DIMENSI RELIGIUS BERBASIS PEMBIASAAN,” Jurnal Pendidikan Kewarganegaraan, vol. 10, no. 1, pp. 26-34, 2023,
doi: 10.32493/jpkn.v10i1.y2023.p26-34.

F. Hardiansyah, F. Budiyono, and A. Wahdian, “Penerapan Nilai-nilai Ketuhanan Melalui Pembiasaan di Sekolah Dasar,”
Jurnal Basicedu, vol. 5, no. 6, pp. 6318-6329, 2021, doi: 10.31004/basicedu.v5i6.1762.

K. R. A. Widayat, S. Akbar, and Nawawi, “Penguatan Pendidikan Karakter Siswa SD Melalui Pembiasaan pada Pembelajaran
Jarak Jauh,” Jurnal Pembelajaran, Bimbingan, dan Pengelolaan Pendidikan, vol. 1, no. 6, pp. 447-455, 2021, doi:
10.17977/um065v1162021p447-455.

S. E. Andiarini, imron Arifin, and A. Nurabadi, “IMPLEMENTASI PROGRAM PENGUATAN PENDIDIKAN KARAKTER
MELALUI KEGIATAN PEMBIASAAN DALAM PENINGKATAN MUTU SEKOLAH,” JAMP : Jurnal Administrasi dan
Manajemen Pendidikan, vol. 1, no. 2, pp. 238-244, 2018, doi: 10.17977/um027v1i22018p238.

M. Suwanto, “ANALISIS PEMBIASAAN BUDAYA LITERASI DALAM PEMBENTUKAN KARAKTER
MODERATPESERTA DIDIK KELAS V.” Jurnal llmiah Pendidikan Madrasah Ibtidaiyah, vol. 7, no. 1, pp. 77-85, 2025, doi:
10.24252/jipmi.v7il.55176.

T. Z. Mutakin, “PENERAPAN TEORI PEMBIASAAN DALAM PEMBENTUKAN KARAKTER RELIGI SISWA DI
TINGKAT SEKOLAH DASAR,” EDUTECH, vol. 13, no. 3, pp. 361-373, 2014, doi: 10.17509/edutech.v13i3.3089.

E. Maela, V. Purnamasari, I. Purnamasari, and S. Khuluqul, “Metode Pembiasaan Baik Untuk Meningkatkan Karakter Disiplin
Peserta Didik Siswa Sekolah Dasar,” Jurnal Educatio FKIP UNMA, vol. 9, no. 2, pp. 931-937, 2023, doi:
10.31949/educatio.v9i2.4820.

H. J. Rogahang, B. Massang, and E. Yuniati, “Penanaman Nilai Pendidikan Karakter dari Cerita Rakyat Minahasa melalui
Pembiasaan Perilaku Anak Usia Dini,” Jurnal Obsesi : Jurnal Pendidikan Anak Usia Dini, vol. 6, no. 6, pp. 6951-6960, 2022,
doi: 10.31004/0bsesi.v6i6.2331.

S. Sulistyarini and J. A. Dewantara, “Efektivitas penggunaan bahan ajar PPKn berdimensi penguatan pendidikan karakter
dengan contoh kontekstual,” Jurnal Civics: Media Kajian Kewarganegaraan, vol. 17, no. 2, pp. 164-174, 2020, doi:
10.21831/jc.v17i2.30681.

M. Stefanny and R. N. Sasongko, “ANALISIS KEBIJAKAN PENGUATAN PENDIDIKAN KARAKTER PADA MATA
PELAJARAN IPA DI SMP NEGERI 06 LEBONG,” Manajer Pendidikan: Jurnal Ilmiah Manajemen Pendidikan Program
Pascasarjana, vol. 15, no. 3, pp. 25-34, 2021, doi: 10.33369/mapen.v15i3.19697.

A. Indraningrum, W. Sunarno, and N. S. Aminah, “PENGEMBANGAN MODUL IPA TERPADU TIPE CONNECTED
BERBASIS IQRA TEMA LINGKUNGAN PANTAI UNTUK MEMBERDAYAKAN KARAKTER RELIGIUS SISWA
SMP/MTs KELAS VII SEMESTER 1I,” INKUIRI: Jurnal Pendidikan IPA, vol. 6, no. 3, pp. 113-126, 2018, doi:
10.20961/inkuiri.v6i3.17858.

R. Ruslan, “Penanaman Pendidikan Moralitas dan Nilai Pancasila Anak Usia Dini dalam Perkembangan IPTEK,” Abdimas:
Papua Journal of Community ..., 2020, [Online]. Available: http://ejournal.um-sorong.ac.id/index.php/pjcs/article/view/807
A. Fahrudin and Moh. Arif, “Implementation of Prophetic Values in Educational Institutions in Improving the Morality of
Students in the Era of Digitalization,” Ta allum: Jurnal Pendidikan Islam, vol. 12, no. 1, pp. 24-56, 2024, doi:
10.21274/taalum.2024.12.1.24-56.

H. Marlinawati, S. Narimo, A. Fathoni, M. Minsih, and D. Fuadi, “Penguatan Karakter Kedisiplinan Melalui Pembiasaan
BUDTRI di Tingkat Sekolah Dasar,” Jurnal Basicedu, vol. 6, no. 5, pp. 8506-8516, 2022, doi: 10.31004/basicedu.v6i5.3647.
S. Suryana, K. Kusen, and S. Sumarto, “Pelaksanaan Program Penguatan Pengembangan Karakter Melalui Kegiatan
Pembiasaan Dalam Peningkatan Mutu Sekolah,” El-Idare: Jurnal Manajemen Pendidikan Islam, vol. 9, no. 2, pp. 168-175,
2023, doi: 10.19109/elidare.v9i2.18432.

M. Liang, Q. Chen, and Y. Zhou, “The Influence of Various Role Models on Children’s Pro-environmental Behaviours,” Front
Psychol, vol. 13, p. 873078, 2022, doi: 10.3389/fpsyg.2022.873078.

Journal of Education and Computer Applications, Vol. 2, No. 2, November 2025: 15-23



Journal of Education and Computer Applications ISSN: 3047-8308 a 23

[36]

[37]

[38]

[39]

[40]

[41]

[42]

[43]

[44]

[45]

[46]

[47]
[48]
[49]

[50]

[51]
[52]

[53]

[54]
[55]

[56]

[57]

[58]

[59]

[60]

[61]

F. Rahmanisa, “MENGEDEPANKAN IMAN DAN TAQWA ANAK USIA DINI MELALUI PEMBIASAAN SHOLAT
DHUHA DI TK AL-HIKMAH RANCABANGO,” Jurnal Penelitian dan Pengembangan Pendidikan Anak Usia Dini, vol. 11,
no. 1, 2024, doi: 10.30870/jpppaud.v11i1.24680.

A. Afriansyah, D. Sundawa, K. Komalasari, and S. Komariyah, “Strategi Penguatan Karakter Religius Melalui Pembiasaan
Sholat Dhuha dan Pembacaan Surah Al-Kahfi Bersama di SMK YPF Bandung,” Journal of Moral and Civic Education, vol.
8, n0. 2, pp. 251-264, 2024, doi: 10.24036/8851412822024848.

N. L. Rusdiani, L. Setyowati, N. P. Agustina, N. Nurleha, and A. J. Mahardhani, “Penguatan Moral dan Agama Anak Usia Dini
Melalui Pembiasaan Sholat Dhuha di TK Negeri Pembina Ponorogo,” Jurnal Dimensi Pendidikan dan Pembelajaran, vol. 11,
no. 1, pp. 89-96, 2023, doi: 10.24269/dpp.v11i1.6553.

F. M. Asror, F. Janah, and E. C. Nafi’ah, “Kewajiban dan Karakteristik Belajar Mengajar Ala Rasulullah (Perspektif Hadis),”
Tawazun: Jurnal Pendidikan Islam, vol. 14, no. 2, pp. 187-193, 2021, doi: 10.32832/tawazun.v14i2.4982.

A. M. Ashshiddiqi, “TELAAH FILOSOFIS FITRAH MANUSIA DAN ILMU PENGETAHUAN DALAM ISLAM:
KARAKTERISTIK, HUBUNGAN ORGANIK, DAN IMPLIKASI KEPENDIDIKAN,” Ta 'dib : Jurnal Pendidikan Islam, vol.
10, no. 2, pp. 143-157, 2021, doi: 10.29313/tjpi.v10i2.7895.

S. Subiyanti, M. Murtono, and S. Suad, “PENDIDIKAN KARAKTER BERBASIS GERAKAN LITERASI DI SEKOLAH
DASAR,” Refleksi Edukatika : Jurnal llmiah Kependidikan, vol. 11, no. 1, pp. 24-34, 2020, doi: 10.24176/re.v11i1.4590.

A. E. Wardana and P. Rahmawati, “ANALISIS PENERAPAN PROJEK PENGUATAN PROFIL PELAJAR PANCASILA
DALAM PEMBIASAAN KARAKTER DI SD MUHAMMADIYAH INOVATIF MERTOYUDAN,” Refleksi Edukatika :
Jurnal llmiah Kependidikan, vol. 14, no. 2, pp. 214-225, 2024, doi: 10.24176/re.v14i2.12504.

I. Agung, “PERAN FASILITATOR GURU DALAM PENGUATAN PENDIDIKAN KARAKTER (PPK),” Perspektif llmu
Pendidikan, vol. 31, no. 2, pp. 106—119, 2017, doi: 10.21009/pip.312.6.

I. I Pratiwi, I. Suryati, A. N. Cahyo, and F. I. Setiaputra, “PENGUATAN PENDIDIKAN KARAKTER DI SEKOLAH
MELALUI PERAN GURU SEBAGAI FASILITATOR SISWA UNTUK MENINGKATKAN KOMPETENSI SIKAP
SISWA,” Buletin Literasi Budaya Sekolah, vol. 2, no. 2, pp. 100112, 2020, doi: 10.23917/blbs.v2i2.12837.

Y. Widiyawati, I. Nurwahidah, D. S. Sari, M. Masykuri, and C. W. Budiyanto, “The 21 st century science learning: HOTS and
digital literacy among junior high school students in Semarang, Indonesia,” in Journal of Physics: Conference Series, IOP
Publishing Ltd, Mar. 2021. doi: 10.1088/1742-6596/1842/1/012081.

A. Asen, “Upaya Meningkatkan Ketrampilan Guru Dalam Mengimplementasikan PPK (Penguatan Pendidikan Karakter)
Melalui Metode Pembiasaan Kultur Di SDN-1 Sagu Sukamulya: Efforts To Improve Teacher Skills In Implementing PPK
(Strengthening Of Character Education) Through Culture Administration Methods In SDN-1 Sagu Sukamulya,” Suluh: Jurnal
Bimbingan dan Konseling, vol. 5, no. 1, pp. 1-5, 2019, doi: 10.33084/suluh.v5i1.1097.

A. A. Syam and R. Santaria, “Moralitas dan profesionalisme guru sebagai upaya meningkatkan mutu pendidikan,” Jurnal Studi
Guru Dan Pembelajaran, 2020, [Online]. Available: https://e-journal.my.id/jsgp/article/view/297

A. Faiz and P. Purwati, “PERAN GURU DALAM PENDIDIKAN MORAL DAN KARAKTER,” Jurnal Education and
development, vol. 10, pp. 315-318, 2022.

K. Arfandi, “GURU SEBAGAI MODEL DAN TELADAN DALAM MENINGKATKAN MORALITAS SISWA,” Edupedia,
vol. 6, no. 1, pp. 1-8, 2021.

L. Arliman, E. Arif, and S. SARMIATI, “Pendidikan Karakter Untuk Mengatasi Degradasi Moral Komunikasi Keluarga,”
Ensiklopedia of Journal, 2022, [Online]. Available: https://jurnal.ensiklopediaku.org/ojs-2.4.8-
3/index.php/ensiklopedia/article/view/1056

P. A. S. Dewi and . K. W. B. Wijaya, “Penguatan Literasi Humanistik Di Lingkungan Keluarga,” Jurnal Studi Guru dan
Pembelajaran, vol. 7, no. 1, pp. 312-321, 2024, doi: 10.30605/jsgp.7.1.2024.3787.

Mushafak, “Sistem Kontrol Pendidikan Karakter di Sekolah dan Keluarga,” Ta allum: Jurnal Pendidikan Islam, vol. 3, no. 1,
pp. 77-91, 2015, doi: 10.21274/taalum.2015.3.1.77-91.

R. Raihanah, “Kerjasama Sekolah Dan Keluarga Dalam Pendidikan Karakter Dengan Pola Mindset Pengembangan Diri,”
Khatulistiwa: ~ Jurnal ~ Pendidikan —dan  Sosial ~Humaniora, vol. 2, mno. 3, pp. 212-218, 2022, doi:
10.55606/khatulistiwa.v2i3.1323.

M. F. Fadhilah, M. I. N. Musyari, M. Badil, and R. Rissyel, “Fungsi Agama Dalam Perspektif Umat Islam di Indonesia,” Jurnal
Riset Rumpun Agama dan Filsafat, vol. 3, no. 1, pp. 51-67, 2024, doi: 10.55606/jurrafi.v3il.2489.

M. Makhful, “Pendidikan Karakter Religius Dalam Pendidikan Agama Islam,” Proceedings Series on Social Sciences &
Humanities, vol. 4, pp. 116-124, 2022, doi: 10.30595/pssh.v4i.304.

A. Kamila, “Pentingnya pendidikan agama Islam dan pendidikan moral dalam membina karakter anak sekolah dasar,” A/-
Furgan: Jurnal Agama, Sosial, Dan Budaya, 2023, [Online]. Available: https://publisherqu.com/index.php/Al-
Furqan/article/view/535

1. Supriyanto, “PENDIDIKAN KARAKTER KEBANGSAAN MELALUI MATA PELAJARAN PKN (Penelitian di SDS
Muhammadiyah 2 Kabupaten Garut),” Jurnal PRIMED:Primary Education Journal atau Jurnal Ke-SD An, vol. 2, no. 2, pp.
78-90, 2022, doi: 10.33379/primed.v2i2.1290.

A. D. Galuh, D. Maharani, L. Meynawati, D. Anggraeni, and ..., “Urgensi nilai dan moral dalam upaya meningkatkan
pendidikan karakter melalui pembelajaran pkn di sekolah dasar,” Jurnal Basicedu, 2021, [Online]. Available:
https://www.neliti.com/publications/448048/urgensi-nilai-dan-moral-dalam-upaya-meningkatkan-pendidikan-karakter-
melalui-pem

D. Nugraha and A. Hasanah, “PENDIDIKAN KARAKTER BERBASIS NILAI-NILAI BUDAYA DI SEKOLAH,” Jurnal
Pendidikan PKN (Pancasila dan Kewarganegaraan), vol. 2, no. 1, pp. 1-9, 2021, doi: 10.26418/jppkn.v2i1.40803.

I. R. Luthviyani, “Penguatan Karakter Disiplin dan Tanggung Jawab pada Peserta Didik Kelas 1 Sekolah Dasar,” Kalam
Cendekia: Jurnal llmiah Kependidikan, vol. 10, no. 2, pp. 403—408, 2022, doi: 10.20961/jkc.v10i2.65662.

R. Pratiwi and A. Trisiana, “Pentingnya Peran Guru PKn dalam Membangun Moral Anak Bangsa,” Jurnal llmiah Bimbingan
Konseling Undiksha, vol. 11, no. 2, 2021, doi: 10.23887/jjbk.v11i2.30775.

The Implementation of Habit-Based Programs to Strengthen Moral Education ... (Siti Maulidiya Nabila)



